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Abstract 

The Training needs report is an external document aimed to provide partners with detailed information for the 
development of the blended training course for teachers and education of VET students about social 
cooperative business. Teachers and representatives from local social cooperatives were involved in the 
research through the implementation of online semi-structured interviews and structured questionnaires. 
Through such online activities, participating teachers together with cooperative professionals provided 
relevant information for the creation of a guideline reference for teaching cooperative business, that will 
result in a blended training course for the selected teachers. 
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1. Project Description  
 

The main idea of the SCoopConSS project is to develop a methodology for presenting cooperatives as 
sustainable and viable businesses to young people enrolled in secondary education. Collective 
entrepreneurship can create job opportunities and better working conditions for young people who are 
struggling with unemployment and lack of decent work opportunities. The broader aim is to introduce 
cooperative entrepreneurship education in European secondary schools.  

The European Commission points out that “Europe’s economic growth and jobs depend on its ability to 
support the growth of enterprises. (...). The Commission’s objective is to encourage people to become 
entrepreneurs and also make it easier for them to set up and grow their businesses” (Internal Market, 
Industry, Entrepreneurship and SMEs, European Commission). 

The development of the entrepreneurial capacity of European citizens and organisations is one of the key 
policy objectives for the EU and Member States. The European Commission’s initiatives promoting 
entrepreneurship are summarised in an Entrepreneurship Action Plan.  

Therefore, the European Commission supported the development of The Entrepreneurship Competence 
Framework (EntreComp) that defines entrepreneurship as a competence. EntreComp introduces 3 
interrelated and interconnected competence areas: ‘Ideas and opportunities’, ‘Resources’ and ‘Into action’. 
These 3 areas are made up of 5 competences which constitute the building blocks of entrepreneurship as a 
competence. 

This framework can be an effective tool for enhancing the entrepreneurial capacity of European citizens and 
organisations, as well as establishing a bridge between the worlds of education and work. If entrepreneurship 
is a skill that can be learnt, education plays a key role in developing an entrepreneurial mindset and skills. 
The European Commission promotes Entrepreneurship Education (EE). The mission of all the activities 
supported by the European Commission, including improvement of secondary school education, is to support 
the acquisition/development of entrepreneurial mindsets and skills of secondary schoolers. It is crucial to 
point out that according to the European Commission this should be “promoted beyond educational 
institutions to businesses and the wider community” (Entrepreneurship education, European Commission). 

The European Commission argues that “reinforcing entrepreneurial education in vocational education 
institutions will have a positive impact on the entrepreneurial dynamism of our economies” 
(Entrepreneurship Education: A Guide for Educators, European Commission). 

In EE, the concept of entrepreneurship is “not limited to a narrow focus on creating a new business, but it is 
based on a broader vision that entails developing a collaborative pedagogy that is creative, imaginative and 
based on real-life experiences” (Teacher 2020 Entrepreneurial Education Initiatives and Guidelines 
handbook). 

Based on the presented European documents, SCoopConSS strives to develop a methodology of education 
for secondary schools that will be in line with recommendations of EC and above all The Entrepreneurship 
Competence Framework. 

The process of methodology development for teaching about social cooperatives and enterprises consist of 
following steps, that is led by CTC Rijeka with full involvement of teachers, members of social cooperatives 
or enterprises and students:  
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(1) Research about the state of the art education in social cooperatives implemented on a European 
level. The research will consist of analyses of existing teaching practices and open educational 
resources on a European level. Therefore, we need you to share your experiences in teaching young 
people enrolled in VET about principles of social cooperatives and enterprises and their business 
models. In addition, members of social cooperatives will share their experiences in enrollment of 
young people as apprentices and their experiences.  

(2) Development of the methodology and training toolkit that will be tested with secondary schoolers 
enrolled in VET education, by teachers and members of social cooperatives and enterprises. Piloting 
will consist of a training course for the teachers (webinars) and sharing experiences with other 
teachers, cooperative members and project partners. Beside online knowledge transfer, the 
proposed methodology will involve also job shadowing for teachers and students within local social 
cooperative and social enterprise. 

(3) An important phase will be the participation in EU Scoop! Contest. Partners will organize a two -day 
workshop at national level inviting the teachers to present the rules and approach of the contest and 
train them on the use of an advanced version of Canvas aimed at facilitating the elaboration of a 
cooperative business idea for sustainable development. Back to school, teachers will act as mentors 
supporting teams of students who, using the methods and tools experimented during the first part 
of the course, will develop the ideas and present it during the national finals of the contest, where a 
local committee will select a winning team who will participate at the international contest in Foligno 
(Italy), where winning team on a European level will be awarded. 

 

If you want to learn more about the project you can visit our website, Facebook page, LinkedIn or contact 
project coordinator:  

Country Name and surname Email Telephone  
Croatia Zagorka Prce Veseli zprce@ctk-rijeka.hr +385 51 320 281 
Italy  Corinna Bartoletti info@egina.eu  +390 74 221 233  
Italy Francesco Acquaviva francesco.acquaviva@acapo.it + 39 345 470 1812 
Greece Achilleas Kostoulas a.aketh@gmail.com  +30 243 102 4697 
Portugal Rosa Oliveira apsuprojectmanagement@gmail.com  +35 122 733 0433 
Spain Luca Trovato eudesk@italcamara-es.com  +34 915 900 900 

  

If you want to be updated regularly, please subscribe on our Newsletter.  
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2. Methodology  
 

The Research was conducted in Croatia, Italy, Greece, Portugal and Spain. The aim of the research was to: 

1. Measure how widely the entrepreneurship education (EE) is spread; 
2. Identify the related positive and negative aspects of EE; 
3. Gather indicators of good practice; 
4. Evaluate the degree of interest in relation to the project idea; 
5. Evaluate the benefits of activating a collaboration between the world of social cooperatives and the 

school system; 
6. Identify the areas of knowledge and skills needed to prepare the training material. 

For the purposes of gathering relevant information, it was planned to implement series of coaching circles 
with teachers and managers of social cooperatives. Due to the Covid-19 pandemic that changed European 
reality, planed coaching circles have been replaced with a structured interview (Annex 1) for the managers 
of social enterprises and social cooperatives and semi-structured interviews (Annex 2) with teachers in VET 
schools.  

The questionnaires were validated by project partners and distributed to the participants by email, telephone 
or various online channels (social networks). All gathered responses were included in the analyses.  

 

3. Participants 

 

Participants of the research were managers of social cooperatives or enterprises and VET teachers.  

In order to satisfy the aims defined in section 2, teachers included in the semi-structured interviews were 
selected according to:  

- subject: business, marketing, administration and other legal/economic disciplines, 
- foreign language: at least B1 of spoken English, 
- motivation: to be assessed based on the plans for the exploitation of the acquired competences, 
- gender: balanced representation of both genders. 

Overall, 50 teachers were selected and interviewed; by country: Croatia (10), Italy (10), Greece (10), Portugal 
(12), and Spain (8). List of schools involved in the research is in the Annex 3.  

In line with the objectives specified in section 2, the aim of conducting online structured questionnaires with 
the representatives of social cooperatives was to contribute to the design of an innovative training 
programme based on cooperative business, cooperative and project-based teaching methods, 
multidisciplinary and open schooling approaches (promote innovative teaching methods). Therefore, the 
involved managers were selected according to the following criteria:  
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1. being a Cooperative Manager or having proven a leading role within their organization;  
2. working with or knowing the world of young people, especially in the field of study and work; 
3. being motivated to undertake the proposed path and/or being willing to collaborate to give an 

important intellectual contribution to the achievement of the project objectives.  
 

Overall, 88 representatives of social economy sector were involved in the research; by country: Croatia (20), 
Italy (21), Greece (20), Portugal (22), and Spain (5). List of cooperatives and enterprises involved in the 
research can be found in Annex 4.  

Out of 88 respondents to the structured interview, 80 are decision makers within the company, being 
manager and board member of social cooperative or director of social enterprise. 8 are employees on the 
administrative positions.  

 

Table 1 Roles of the participants of the research 

Role Croatia Italy Greece Portugal Spain 

Manager of SC 8 7 1 1 1 

Director of SE 6 0 1 1 1 

Board member of the SC 6 14 15 8 0 

Technician 0 0 0 0 2 

Administrative 0 0 0 0 2 

Secretary 0 0 2 0 0 

Public Relations Manager 0 0 1 1 0 

 

The fields in which included social cooperatives and social enterprises operate are diverse, but most of them 
operate in the field of “Help and care” and “Social and cultural sector”. Sectors are in detailed presented in 
the Figure 1.  
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Figure 1 Fields of operation of the social cooperatives and entreprises 
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4. Results 

a. Overview of social economy Europe 

 

The European Union and the rest of the world are experiencing disruptive technological, social and economic 
changes. The emergence and progress of digitalization, block chain and big data, or the global rise of 
inequalities and job insecurity, are trends quickly changing our world, bringing new opportunities but also 
new challenges, and urging us to debate about the future that we want to build collectively. Europe needs 
the social economy to reach out to its citizens, detect their real needs and make them part of creating 
solutions to a number of challenges, such as unemployment or precarious work, social exclusion, 
discrimination and racism, climate change or the lack of social cohesion.  

 

Social Economy is intended to make profits for 
people other than investors or owners. It 
includes cooperatives, mutual societies, non-
profit associations, foundations, paritarian 
institutions and social enterprises that operate a 
number of commercial activities, providing a 
wide range of products and services and 
generate millions of jobs. Nonetheless, they are 
an important engine for social innovation. 

One of the latest definitions of the social economy, the one of the European Standing Conference on 
Cooperatives, Mutual Societies, Associations and Foundations (CEP-CMAF, 2002), stresses the following 
principles of social economy entities:  

 The primacy of the individual and the social objective over capital  
 Voluntary and open membership  
 Democratic governance 
 Combination of the interests of members/users and/or the public interest  
 Defense and application of the principle of solidarity and responsibility  
 Autonomous management and independence from public authorities  
 Use of most of the surpluses to pursue sustainable development objectives, services of interest to 

members or the general interest. 

The social economy is formed by enterprises and organizations of all sizes, ranging from SMEs to large 
companies and groups, that operate in all the economic sectors such as: industry, education, healthcare and 
social services of general interest, agri-food, ethical and cooperative finance, insurance, renewable energy, 
re-use and recycling, retail and consumption; housing, tourism, culture and leisure, building, professional 
services, digital economy, and so on. 

In the last years, the social economy has increasingly gained political visibility as a model that constitutes an 
important pillar notably in terms of employment and social cohesion across Europe and which is also key to 
achieving the goals of the European strategies. Because of the strong connection the Social Economy has 
with civil society and because of its social commitment, social economy enterprises and organizations are at 
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the forefront when it comes to offering innovative solutions to the main economic, social and environmental 
challenges of our time, and contribute to the achievement of key EU objectives.  

According to the European Economic and Social Committee and their Study on the Recent Evolutions of the 
Social Economy in the European Union, there are 2.8 million social economy enterprises and organizations in 
the European Union, that employ 13.6 million people and represent 8% of the EU’s GDP.  

Over and above its quantitative importance, in recent decades the SE has not only asserted its ability to make 
an effective contribution to solving new social problems, it has also strengthened its position as a necessary 
institution for stable and sustainable economic growth, fairer income and wealth distribution, matching 
services to needs, increasing the value of economic activity, serving social needs, correcting labor market 
imbalances and, in short, deepening and strengthening economic democracy. 

 

Figure 2 Overview of Social Economy in Europe 
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Croatia 
 

Croatia has a long tradition of cooperatives with the first one being established in 1864. Before WWII about 
2.500 cooperatives with 460.000 members existed in Croatia (Žimbrek, 2008). Particularly specific is the 
tradition of students’ cooperatives in elementary and middle schools which has had an important role in 
educating about entrepreneurship with cooperative values, such as solidarity and democratic governance. 
Nowadays more than 550 students+ cooperatives operate across Croatia. During the last two decades, the 
development of cooperatives in Croatia has slowed down due to unfavorable legislation and lack of state 
support. For example, a cooperative, as an entity, had been excluded from the non-profit sector until 
recently. In 2011 the new Act on Cooperatives introduced social cooperative and other types of cooperatives, 
and opened the door for them to operate as non-profit organisations, i.e. to be established for purposes 
other than gaining profit on the market. Cooperatives are not particularly popular in Croatia and their 
economic performance is of relatively little importance to the overall Croatian economy. In comparison with 
the EU, only a small number of citizens are members of cooperatives in Croatia; five in 100 citizens on 
average, compared to one in four in the EU (Švaljek et al., 2018.). In addition, the existing legislation and 
institutional framework impose many restrictions on cooperatives compared to other entities performing on 
the market, and do not acknowledge enough social values that cooperatives generate in local communities 
(Švajek et al., 2018).  

 

Figure 3 Country card: Croatia 

 

The universe of de facto social economy in Croatia includes: associations pursuing social entrepreneurship 
and relevant general interest activities and undertaking economic activities; cooperatives - in particular social 
cooperatives, veterans social-working cooperatives but also other cooperatives pursuing social aims; 
companies – those founded by associations pursuing relevant general interest activities and other companies 
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pursuing explicit social aims and operating as not-for-profits; private foundations pursuing relevant general 
interest activities and pursuing economic activities; and Institutions founded by associations pursuing 
relevant general interest activities. In addition, there are sheltered and integrative workshops that use 
previously mentioned forms, but have a specific status and specific recognition by the public (Vidović, 2019). 

In Croatia, there is neither a specific legal form designed for social enterprise, nor a law that regulates the 
sector as a whole. However, several strategic documents have recognized social entrepreneurship and social 
enterprise (The Strategy for Creating an Enabling Environment for Civil Society Development for the period 
2006-2011 and for the period 2012-2012 and Strategy for Development of Social Entrepreneurship, JIM and 
JAO memorandums signed by the Government, The Strategy for Combating Poverty and Social Exclusion in 
Croatia 2014-2020, The National Strategy for Equalisation of Opportunities for Persons with Disabilities 2007-
2015 and 2017-2020, The 2020 Tourism Development Strategy, The National Roma Inclusion Strategy 2013-
2020, The Strategy for Innovation Encouragement of Croatia 2014-2020, The Entrepreneurship Development 
Strategy 2013-2020, The Strategy of Women Entrepreneurship Development in Croatia 2014-2020 and 
Strategy for Life-Long Guidance and Career Development 2016-2020). In addition, some changes in the legal 
framework occurred during the last ten years that have led to the existing legal forms applying more to social 
enterprises as defined by the EU operational definition (Vidović, 2019).  

The great majority of examples of social entrepreneurship initiatives in Croatia were started up by non-profit 
associations, which often tend to establish limited companies or cooperatives to perform economic activities. 
In those cases, profit is reinvested into the programmers and activities of the main association. Social 
entrepreneurship covers different areas, from social care, child and parent protection and health, to textile 
production, tourism, ecology and environmental protection. Compared to European countries, similar trends 
can be observed in social enterprises in Croatia: they often appear as social service providers or companies 
for work integration of marginalized groups. (Vidović, 2013). 

There have been only a few efforts to calculate the number and characteristics of social enterprises during 
the last six years. The calculations differ, as there is no general agreement on what to include in the universe 
of social enterprise. The SE Strategy did not bring much clarity, as had been expected, and the application of 
the nine criteria for identification of social enterprise is too complex and lacking any mechanism of 
monitoring and control. The most relevant mapping was implemented in 2015 by a team of researchers from 
the Institute of Social Sciences Ivo Pilar and published in the study “Mapping New Horizons – Report on the 
State of Social Entrepreneurship in Croatia” (Šimleša et al. 2015). The study identified 95 social enterprises 
in 2014 and 90 in 2015. The data for 2014 showed that 49% were associations, 34% cooperatives, 14% 
companies and 2% institutions. According to the latest attempts (2017) there are 639 associations that listed 
social entrepreneurship on of their fundamental activities, but only 311 of them registered any economic 
activity (Vidović, 2019).  

According to the Croatian Centre for Cooperative Entrepreneurship that runs the Records of Cooperatives 
and Cooperative Associations, there were 25 social cooperatives in 2016 which have 1.690 members and 32 
workers. The revenue was around 1,3 million EUR. Because of the two isolated social cooperatives with 
significant losses, cumulative number on total profit looks worse than reality, by showing a loss of around 
450.000 EUR (data for 2016; Vidović, 2019).  

There is no unique governmental institution or body in charge of social entrepreneurship. Due to the wide 
range of legal forms, many institutions are entitled to regulate part of the social enterprise sector - in 
particular, the ministries in charge of economy, social policy, work and pension system, finances, and public 
administration regulate the fields where social enterprises operate. There isn’t a law designed specifically to 
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regulate social enterprises. They may be established in various legal and organizational forms - associations, 
cooperatives, foundations, companies, sheltered workshops and social welfare institutions. The existing laws 
regulating those areas are more or less suitable for social enterprises, but not particularly supportive. 
Therefore, it is very common that social enterprises exist in hybrid forms, usually consisting of a non-profit 
organization and its subsidiary or a spin off commercial company. Cooperatives are probably the type of 
organizations that operate under the most unfavorable legislation, and they remain the most neglected. 
Legislation regulating cooperatives tends to be contradictory, sometimes even discriminatory for 
cooperatives compared to other forms of economic entities. For example, Croatian legislation does not 
exclude cooperatives from tax on profit when profit is reinvested, as it does for regular commercial 
companies (Vidović i Rakin, 2017).  
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Greece 
 

In Greece’s constitution of 1864 the monarchical principle left behind, while the democratic one was 
introduced. In its 11th article the right of Greek people to “associate” was established, a basic right that is 
essential for the function of democracy in every state. 

Since then, many laws were passed in order to specialize this right to the function of today’s society. The first 
and very important law that defined the social economy and social enterprises was the law 4019/2011. That 
law established the social cooperative enterprise, an important legal form that interested parties/ individuals 
could choose in order to work on their social development and well-being goals. 

 

Figure 4 Country card: Greece 

 

Later, the government passed the law 4430/2016, which introduced a new era on social economy, as from 
then on social enterprises would not be defined by their legal form, but instead, by certain characteristics, 
like the way of governance, the destination of their profits etc. 

In general, the social economy in Greece is a very new concept. Many of the entities that are active in social 
economy have the legal form of social cooperative enterprise, a form that did not exist prior to 2011. Further 
support and development are required for the empowerment of social economy, as social enterprises report 
problems on their financial sustainability. Bureaucracy is a serious drawback in this sector (especially in the 
establishment of a social enterprise) and governments should work further in order to minimize it. 

Because in our country there is no education for the social economy or even information of public services 
and this ignorance hinders the possibilities of the social economy especially in the current crisis it would be 
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useful to establish an independent institute for the social economy utilizing the know-how that already exists 
in research centers and universities. 

As concern the financial part, social enterprises in Greece have a mixed source of funding. An important 
source of funding is coming from the state, especially on the beginning and the early stages of an enterprise 
of that kind. According to the European Commission’s Comparative Synthesis Report “Social Enterprises and 
their Ecosystems in Europe”, in Greece SEs receive considerable funding from private sources as they are 
engaged in a wide range of economic activities, like food processing, leisure services, education, recycling 
and more. 

A positive turn that is worth mentioning regarding the SSE in Greece, is the fact that the persons leading 
social enterprises are highly educated as 41% of those are holding a postgraduate or doctoral degree. At the 
same time, in comparison with mainstream business, many of them are women, an element adding to the 
diversity and women empowerment in our modern culture. 

For the future, further actions should be considered in order to develop the sector of social economy, a sector 
with a great potential on addressing social issues and contributing to the well-being of society. Actions, like 
promotion and awareness on social enterprises, support funding and financing and changes on legislation 
and bureaucracy are some to work on. 
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Italy 
 

The first cooperative in Italy was established in 1854 in Turin, as part of a wave of liberal reformism. The 
movement grew to play a vital role in the Italian economy. Social Cooperative is a particular form of 
Cooperative aimed at the realization of welfare services (type A) or the job placement of disadvantaged 
people (type B). There are approximately 14,000 social cooperatives in Italy, they represent about 20% of 
Italian cooperatives. Social cooperatives guarantee 27% of total employees in Italian cooperatives. 
Cooperative is a form of company governed by the Civil Code (Book VI, Title V) as a company with variable 
capital with mutualistic purposes. Cooperative companies can be identified by prevalent mutuality or have 
different forms. Social Cooperatives are always in prevalent mutuality. Part of the rules relating to 
commercial companies are applied to cooperatives. Unlike in other corporate forms, cooperatives are based 
on the democracy principle 
therefore each member 
has the same rights, 
including vote at assembly, 
regardless of the share 
capital. Entry or exit of 
members does not result in 
changes to the constitutive 
act. 
 

Social cooperative features 
Social Cooperative is a particular form of Cooperative introduced and regulated by law 381/1991 and by 
decree 112/2017 as a Social Enterprise. Social Cooperative is a particular form of Cooperative Company 
aimed at pursuing the general interest of community concerning human promotion and social integration of 
citizens.  

Social Cooperatives are divided into two types: 
 

1. aimed at the realization of social, health and educational services, professional education and 
training, scholastic extracurricular training and job placement (type A); 

2. development of various activities - agricultural, industrial, commercial or services - aimed at the job 
placement of disadvantaged people (type B). 
 

Unlike other types of Cooperatives, Social Cooperatives can have voluntary members (at most half of the 
working members). Type B social cooperatives must have at least 30% of disadvantaged workers. Social 
Cooperative is a Social Enterprise by right. 
 

Social Values 

 Solidarity and mutuality: these are the inspiring principles of the existence of social cooperatives. 
Social cooperatives build relationships with local community, institutions and with every economic 
and social entity, doing these values become the engine of a fully public and shared responsibility 
towards people's rights and for a fairer and more just society. 
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 Participation: inherent value for cooperatives, it is a necessary condition for democratic 
management of the company, for enhancement of workers, partners and for the qualification of 
decision-making processes. Participation is the value which inspire relations with the Public 
Administrations and with community. 

 Legality and quality of entrepreneurial action: these are the necessary conditions for social 
cooperatives. They observe and maintain their social utility, helping to structure a market in which 
legality is not only a constraint, but a substantial factor of competition. 

 Secularism and pluralism: they are richness and distinctive feature of social cooperative; autonomy 
and freedom from bonds of political and confessional belonging are necessary conditions because 
every other value may be practiced. 

 Work: it is not only as a factor of production, it is a value around which social cooperative interests 
to promote development of people and territories, with a view to enhancing equal opportunities and 
equal rights. 

 People and equal opportunities: putting persons at center of welfare policies implies considering 
this not only a passive user, but a main subject, with social responsibility. Everyone developed social 
rights, making of relationships between people, subjects and contexts different, not only a goal, but 
a constant practice, and a privileged indicator of evaluating quality of the services provided. 

 Welfare: this value puts people at the center, structuring this around opportunity/responsibility 
binomial, guaranteed fairness in starting conditions and access to opportunities. In this way, 
everyone can be included in community and social fabric. 

 

Figure 5 Country card: Italy 
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Portugal 
 

As far as Portugal is concerned, cooperatives are governed by the Cooperative Code, updated by Law No. 
119/2015, of 31st August. It is possible to create cooperatives in Portugal in the following sectors: 
 

 Agricultural; 
 Crafts; 
 Commercialization; 
 Consumers; 
 Credit; 
 Culture; 
 Teaching; 
 Housing and construction; 
 Fisheries; 
 Worker production; 
 Services; and 
 Social solidarity. 

 

Figure 6 Country card: Portugal 

 

Cooperatives can be of the first degree (in which the cooperators are single or legal persons) or of higher 
degree (unions, federations and confederations of cooperatives). 
It is also possible to create cooperatives of public interest, or cooperative regimes, with the participation of 
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the State, other legal persons under public law and cooperatives, users of goods and services produced or 
any entities of the social economy. The minimum number of members within the cooperative is two, in the 
case of a higher-level cooperative and three, in the case of a first-degree cooperative. Complementary 
legislation for cooperative branches may require a higher minimum number of cooperators. The total 
number of members of a cooperative is variable and unlimited. 
The creation of cooperatives must be carried out in writing. The creation of the cooperative can be done by 
public deed and by private instrument. The cooperative is a non-profit company, where the activity carried 
out does not have third party recipients, but the members of the cooperative themselves. In practice, the 
cooperative is an association of people (the subject) that functions as a collaborative company (the means 
used by the subject to develop its activity). 
It is a voluntary organization, open to all people able to use its services and willing to assume the 
responsibilities of membership. Although the cooperative does not aim for profit, nothing prevents it from 
having it. Both in its constitution and its functioning, the cooperative must obey cooperative principles. 
In this legal form of company, the liability of members is limited to the amount of subscribed capital, and the 
statutes may determine that the liability of the cooperators is unlimited or limited concerning some and 
unlimited for the others. According to "Os números do cooperativismo em Portugal" (Barata, 2012), one of 
the most comprehensive studies elaborated in the scope of Portuguese cooperativism, there were 43.648 
cooperatives registered in Portugal, divided by various sectors. The Portuguese city with the largest number 
of registered cooperatives was Lisbon, with 578, followed by Porto, with 271. 
With regard to data related to turnover, employment and cooperators by sectors, the indicators of 4.8% of 
the cooperatives in the national GDP stand out and 11 422 workers were working in cooperatives. Taking the 
example of some agricultural indicators, the sector most represented by cooperatives, it is shown that, with 
regard to olive oil production, 36% was ensured by cooperative production, expressing its importance. 
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Spain 
 

In Spain, social initiative cooperatives (CISs) have been regulated since 1999 by the national law on 
cooperatives that includes this model as a new type of cooperative. Some specific business models can be 
characterised as social enterprises in Spain. Firstly, those with a long tradition in the provision of social 
services and/or goods and services to vulnerable people which sometimes are regulated as specific legal 
forms, and other times via social qualification of conventional companies. These models are social initiative 
cooperatives (CIS), work integration social enterprises (WISE)—which include two sub-models, namely 
employment integration enterprises (EI) and special employment centers of social initiative (CEE)—and some 
associations and foundations with economic activities.  

 

Figure 7 Country card: Spain 

 

Spain’s emerging social enterprise ecosystem shows a contrast between institutionalisation and innovation. 
The country’s social economy, which is highly influenced by governmental agencies, exists alongside new 
social entrepreneurship and innovation agents that promote business support, incubators, facilities or 
learning and exchange platforms. Policy schemes and support measures follow these two approaches 
mirroring this divide within Spain’s ecosystem’s spectrum: those that address the social economy, 
understanding social enterprises as highly related in the Spanish case; and those that are specifically designed 
for social enterprises. The country’s public procurement is framed within Law 9/2017 on Public Sector 
Contracts. Social enterprise networks are considered for their double mission: to defend the collective and 
professional interests of social enterprises, and to promote and enact all types of services that serve the 
interests and needs of social enterprises. Research, education and skills development are discussed continue 
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to consolidate, contributing to the recognition of social enterprises. Financing is largely considered an issue 
of self-funding through economic activity rather than public grants or private donations as in the past. 

In 2017 (the last year with complete data), there were 1,597 social enterprises in Spain according to available 
sources (657 CISs, 260 EIs and 670 CEEs). Andalusia, Catalonia and the Basque Country are the regions with 
more entities, as well as the Valencian Community in the case of CISs. Social enterprises carry out economic 
activity mainly in sectors such as cleaning and both personal and social services. 

  



 

 

This project is 
co-funded by the 
European Union 

The sole responsibility of this publication lies with the author. 
The European Commission is not responsible for any use that 

may be made of the information contained therein. 
19 

b. Importance of integration of social economy education into VET 

Entrepreneurship competence is the ability to identify and seize opportunities and to plan and manage 
creative processes that are of cultural, social or financial value. It requires a knowledge of contexts and 
opportunities, approaches to planning and management, ethical principles and self-awareness. It includes 
the skills of creativity (imagination, critical reflection, problem-solving), communication, mobilizing resources 
(people and things), and coping with uncertainty, ambiguity and risk. An entrepreneurial mind-set also 
includes the attitudes of self-efficacy, motivation and perseverance, and valuing the ideas of others (School 
Educational Gateway). 

For entrepreneurship education to be effective in developing the competences of learners, the capacity of 
schools to create supportive and stimulating learning environments is as important as is the personal 
competences and motivation of educators. Entrepreneurship education cannot take place in isolation from 
the world outside of the school. It may require working in partnership with external organisations in order to 
facilitate learning in other ways. 

The development of the entrepreneurial capacity of European citizens and organisations is one of the key 
policy objectives for the EU and Member States. Through the Entrepreneurship 2020 Action Plan and the 
Rethinking Education Communication, the European Commission has emphasized the need to embed 
entrepreneurial learning in all sectors of education including non-formal learning. Both documents call on 
Member States to provide all young people with practical entrepreneurial experience before leaving 
compulsory education, highlighting the importance of learning by doing within education and training. 

Reinforcing entrepreneurial education in vocational education institutions will have a positive impact on the 
entrepreneurial dynamism of our economies. Indeed, besides contributing to the creation of social enterprise 
and cooperatives, entrepreneurship education will make young people more employable and more 
‘intrapreneurial’ in their work within existing organisations, across the social, public and private sectors. 
Therefore, investing in entrepreneurship education is one of the highest return investments that Europe can 
make: research shows that pupils and students who have participated in EE are three to six times more likely 
to start a business at some point later in life than those who do not receive entrepreneurship education. 

The Entrepreneurship Competence Framework (EntreComp) defines entrepreneurship as a competence. It 
introduces 3 interrelated and interconnected competence areas: ‘Ideas and opportunities’, ‘Resources’ and 
‘Into action’. These 3 areas are made up of 5 competences which constitute the building blocks of 
entrepreneurship as a competence. The framework, developed in 2016 by the Joint Research Centre, the 
European Commission’s in-house science service, can be an effective tool for enhancing the entrepreneurial 
capacity of European citizens and organisations, as well as establishing a bridge between the worlds of 
education and work.  
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Figure 8 Entre Comp Framework 

 

source: http://entre-comp.eu/ 

If entrepreneurship is a skill that can be learnt, education plays a key role in developing an entrepreneurial 
mindset and skills. The European Commission promotes Entrepreneurship Education (EE). The mission of all 
the activities supported by the European Commission and ranging from primary schools to universities is to 
support the acquisition/development of entrepreneurial mindsets and skills. It is crucial to point out that 
according to the European Commission  this should “promoted beyond educational institutions to businesses 
and the wider community” (Entrepreneurship education, European Commission). 

Teachers have a central role, as they have a strong impact on the attainment of learners. Reflective teachers 
keep their practice under constant review and adjust it in the light of desired learning outcomes and of the 
individual needs of students. As a key competence, entrepreneurship does not necessarily involve a specific 
school subject. Rather, it requires a way of teaching in which experiential learning and project work have a 
main role. Teachers do not provide students with the answers, but help them to research and identify the 
right questions and find the best answers. To inspire their pupils and students, and to help them develop an 
enterprising attitude, teachers need a wide range of competences related to creativity and entrepreneurship; 
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they require a school environment where creativity and risk-taking are encouraged, and mistakes are valued 
as a learning opportunity. 

When rethinking education, the development of entrepreneurial mind set is crucial. However, some issues 
need to be considered for the development of EE across Europe. The European Commission outlines three 
main challenges:  

● a good strategy at policy level; 

● training of teachers;  

● assessment of entrepreneurial skills learnt by young people. 

Therefore, teachers are change agents and they are fundamental to change mindsets towards a more 
entrepreneurial culture. However, if we want to enhance entrepreneurial fluency among teachers, then it is 
crucial to provide them with training opportunities aimed to acquire entrepreneurial competencies and skills, 
and share inspiring practices with colleagues across Europe.  The Paper Entrepreneurship Education: A Guide 
for Educators underlines the importance that teachers must first develop their own entrepreneurial culture 
through real life experience, if possible in collaboration with the wider community and local businesses. 

 

c. Entrepreneurship education in the VET  

On the ground of the above, we argue that the acquisition/development of entrepreneurial competencies 
can enable students to grow personally and professionally, bridging the gap between the worlds of education 
and work.  

So it is essential for students and teachers to know first-hand what a cooperative business is. The 
International Co-Operative Alliance defines cooperatives, also known as co-op, as people-centered 
enterprises owned, controlled and run by and for their members to realise their common economic, social, 
and cultural needs and aspirations. Cooperatives represent then a very important sector of the world of work 
and SCoopConSS aims to enable school teachers to better present to their students how cooperatives can 
create job opportunities and better working conditions for them, with a broader aim to introduce cooperative 
entrepreneurship education in European secondary school. According to the CICOPA report Global study on 
youth cooperatives entrepreneurship, an increasing interest has been observed in recent years on how 
cooperatives can be a concrete tool in the hands of young people for improving their employment conditions 
and access to entrepreneurship. 

Hence, given the importance of reducing the above-mentioned gap between the worlds of education and 
work, the cooperative business model and its potential uses in schools should be enhanced, focusing on the 
educational value of "learning by doing". In the last few years, the importance of a close collaboration 
between cooperatives and schools has been highlighted with the aim of directly experimenting the 
“cooperative model” as a useful organizational tool to meet emerging economic, cultural and social needs. 
To do so, the organizational and managerial environment of an enterprise is reproduced in the classrooms, 
encouraging the acquisition of specific skills and creating direct opportunities for the students to meet and 
address the real world of work.  
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Figure 9 Entrepreneurship competence definition 

 

Students and teachers can thus “get in the game”, working side by side with sector organisations and 
simulating real cooperative enterprises. They can draft concrete projects, plan activities, learn how to solve 
problems, how to make the right decisions and draw up the final budget for the activity. The students have 
the opportunity to directly measure what they have learned in school and put their expertise into practice, 
testing their transversal and professional skills. Step by step, this will bring them closer and closer to the 
world of work and it is an extraordinary way to educate them to concepts such as interdisciplinary, solidarity, 
equity, participation and assumption of responsibility. The cooperative “enters the classroom” and the idea 
behind the project is supported by a rigorous teaching methodology, based on a participatory learning style.  

Today's students will indeed be the co-operators and the citizens of tomorrow and, therefore, the school and 
education system, in addition to theoretical concepts, must teach them how to be concrete and employable, 
putting into practice their competences and stressing out their transversal skills. 
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Such initiatives bring the school closer and closer to the cooperative world, being effective in the creation of 
a direct bridge between education and labor market: on the one hand, participating enterprises will be able 
to test experimental and innovative projects; students and teachers, on the other hand, will be able to test 
and improve their knowledge and skills to develop entrepreneurial competences, which have proven to be 
essential from a work and employability point of view. The cooperation between companies and schools 
gives free rein to creativity, allowing students and teachers to know more about principles, values, history, 
organization, administration of cooperatives. 

It is vital to spread the principles and values of cooperation among young people. Young people are our 
future; they are the future of our communities. It represents a true school of life and labor development.  
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Croatia 
 

Although the history of cooperatives and social economy in Croatia is long, as already stated in this report, 
the education for social entrepreneurship is in early stage of development. 

In the period from 2010 to 2014, Croatia had a Strategy for entrepreneurial education, but after its expiration, 
it was not renewed. In this Strategy, social entrepreneurship was not mentioned, but there were some 
mentions of student cooperatives and socially responsible businesses. During the same period, The National 
Strategy for the Development of Social Entrepreneurship for the period from 2015 to 2020 was being 
developed, which enabled a coherent policy framework for social-enterprise development. The third priority 
of the National Strategy is the promotion of importance and role of social entrepreneurships through formal 
and informal education. 

As a result of the implementation of the National strategy and other European strategies, programs and 
financial frames, new programs and initiatives have been emerging on different levels in the last few years, 
from primary schools to universities in the formal education system, and also through different projects and 
initiatives in the non-formal education sector. 

Entrepreneurship is included as a cross-curricular topic in the Comprehensive Curriculum Reform that 
entered schools in the school year 2019/2020. Except for the secondary schools of economics, which have 
Entrepreneurship as a dedicated subject, other educational institutions have implemented Entrepreneurship 
as a cross-curricular topic, meaning that there is no dedicated subject on the matter, but it is rather organized 
to cut across subject-matter lines, bringing together various aspects of the curriculum into meaningful 
association. Learning outcomes for students should be to think entrepreneurially, act entrepreneurially, and 
to be more economically and financially literate. Also, teachers are advised to use more project based 
learning as a methodology to implement curriculum for Entrepreneurship. Social entrepreneurship is 
presented in the fourth educational cycle1. In theory, that sounds great and logical, but in practice it means 
that its full implementation is left at the responsibility of individuals (teachers) who can have more or less 
knowledge and motivation to actually implement it. Consequently, this means that it will be hard to measure 
the impact and success of the curriculum.  

As a result of the National and European strategies, financial opportunities for the development of 
educational tools and methodologies have risen in the last few years. Most of the entrepreneurial activities 
carried out by Croatian VET Schools are funded by National and European projects which aim at bringing 
entrepreneurship education to VET Schools. All these projects focus on providing students with practical 
entrepreneurial experiences. 

At the levels of primary and secondary education, it is worth mentioning student cooperatives as a way of 
learning about entrepreneurship, cooperatives and cooperation through practical work. There is a long 
tradition of student cooperatives in Croatia kept alive until today and in 2018 there were 577 of them 
(Vidović, 2019 - Social Enterprises and their ecosystems in Europe. Updated Country Report Croatia). 

A sound conclusion of everything mentioned above would be that Croatia needs more of effective actions to 
be undertaken for integrating social entrepreneurship education into the VET curriculum in a more 
systematic way. 

                                                           
1 Fourth educational cycle is referred to 1st and 2nd grades of secondary schools and 1st grade of VET schools. 
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Italy 
 

VET can play a crucial role in tackling many of the most pressing challenges that Europe is faced with today, 
such as competitiveness, youth unemployment and social inclusion. Although cooperation between 
businesses and vocational education and training (VET) providers is crucial for both the quality of education 
and for making sure future employees have the skills which companies need, in the Italian VET curricula there 
is a lack of entrepreneurship activities and teaching for non-business students. Where entrepreneurship 
education is integrated into other subjects, these are mostly subjects which form part of the compulsory 
curriculum. 

Entrepreneurship education is gradually being introduced across all levels of education in Italy, both 
nationally and regionally. It is recognised as a key competence. In 2013, new guidelines for planning and 
implementing initiatives in entrepreneurship education were published, under the auspices of the Institute 
for the Development of Vocational Training (ISFOL). These guidelines set out support for educational 
institutions, headteachers and teachers. The document proposes the integration of programmes that 
connect education and industry through teaching and experimental learning, especially at the vocational and 
technical education level. Although the main focus is at the level of vocational education, entrepreneurship 
is recognised as a cross-curricular objective and this includes promotion at the primary school level (from: 
https://www.schooleducationgateway.eu/downloads/entrepreneurship/Italy_151022.pdf) 

Most of the entrepreneurial activities carried out by the Italian VET Schools are funded by National and 
European projects which aim at bringing entrepreneurship education to VET Schools. All these projects focus 
on providing students with practical entrepreneurial experiences. 

On the ground of the above, more and effective actions need to be taken for integrating entrepreneurship 
education into the VET curriculum in a more systematic way. For further information please consult 
http://eurydice.indire.it/wp-content/uploads/2016/05/Entrepreneurship-Education-at-School-in-
Europe.pdf). 

 

Greece 
 

Despite being a vital part of formal education in many EU countries, Greece fails to address to school children 
the concept of entrepreneurship, let alone to successfully include it as a cohesive part of the educational 
curricula in schools. 

The Association of Businesses and Industries announced on September of 2020 some vital proposals in order 
to adjust entrepreneurship in school education (including VET schools). These proposals included the 
development of a coherent plant for the promotion of entrepreneurship in education, the making of modern 
material/ activities to provide in schools and the training of teachers in modern learning methods on the 
issue – like team working, experiential learning and project implementation. 

Currently in Greece, there is no official educational material or curricula on entrepreneurship in VET schools. 
It is, thus, up to teachers’ initiative to offer to their students’ education on entrepreneurship outside of the 
formal educational program. This can take place through participation in Erasmus+ opportunities or through 
other initiatives from multiple organizations that work on entrepreneurship through start-up incubators, 
accelerator etc. 
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Portugal 
 
In Portugal, entrepreneurship education is an area that already exists for some years. However, despite being 
part of the programmes of the various degrees of education, essentially from higher education institutions 
and in some institutions of basic, secondary and VET education, there is little uniformity in the pedagogical 
objectives, contents and approaches between programmes and courses. Most of the curricula and teaching 
materials used are developed by the institutions themselves, with little sharing of good practices between 
institutions. Nonetheless all this controversy, there is a growing interest and the proliferation of courses and 
curricular units on the subject. 

After consulting the National Qualifications Catalogue, it was possible to conclude that the theme of 
cooperativism is present in various contents in the VET curricula in Portugal. In the short-term training unit 
''7596 - Business support measures and agricultural associations”, one of the themes is ''Agricultural 
associations'', with the sub-chapters "Cooperativism - evolution and cooperative principles" and "Agricultural 
cooperatives - types, objectives and operating model" which most relate to the entrepreneurial education, 
specially about cooperatives. This unit belongs to the curriculum of the Agricultural Production Technician 
course. Likewise, also in the professional course "Apiculture Technician" there are sub-contents which meet 
the same idea: "Cooperativism" and "Apicultural and agricultural cooperatives - types and model of 
operation". The VET curricula of the professional courses of "Creative Ceramics Technician" and "Ceramics 
Painting Technician" contain a 50-hour training unit entitled "Sustainable development and cooperation", 
which includes the content "Creativity and innovation - cooperation", dealing with topics such as 
associativism and cooperation, cooperatives, resource sharing, creativity and innovation, etc. 
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Spain 
 

Spain has been active in implementing entrepreneurship education for a number of years. These efforts date 
back to the reform of the Act on Education in 2006, when provision for entrepreneurship was first introduced 
to the legal framework. In 2011 the Action Plan to Support Entrepreneurship by the Ministry of Industry, 
Energy and Tourism reinforced the position of entrepreneurship as a subject in schools at all levels. These 
developments led to entrepreneurship being positioned as a compulsory subject and it is now taught in a 
variety of forms in primary and secondary schools, as well as in vocational education and training. 

In Spain, it’s quite difficult to find a specific module about social cooperatives in Secondary Schools curricula. 
They are usually unique and punctual activities like information days, visits and talks from expert in the field 
of social entrepreneur. However, cooperative education always helps to train students as people and future 
leaders and for teachers it is an important pedagogical tool, which many of them may use on a daily basis, 
since they teach values and principles of cooperativism, but they do not know that they are principles and 
values of a specific doctrine. Ethical and cooperative values, principles of mutual benefit and democracy, win-
win situations, sustainable development and equality must be taught and insert in school education system. 
Nowadays many Spanish companies continue with old and authoritarian models, it’s fundamental to transmit 
new sustainable and ethical values, necessary for contemporary society, to the future generations of 
entrepreneurs. 
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d. Educational needs 

4.1 Teachers’ perspective 
 

“I didn’t imagine I could do what I actually did!”2 

 

Social economy is a school of thought which integrates the constrains of the economy, the internal market 
and social considerations. This human-centered approach, which puts people and the environment before 
profits, should serve as a model for all future entrepreneurs, especially to young people who are about to 
enter the labor market.  

As it is represented in earlier chapters, entrepreneurship in general is not in the center of the learning process 
within vocational education and training systems across Europe. In line with that, social economy is also 
underrepresented. The interviewed teachers stress out the importance of developing and implementing 
entrepreneurship education, but using a methodology oriented toward the student, meaning a new, flexible 
and innovative teaching methodology that should be integrated within the regular school contents and 
should involve skills and knowledge defined in the Entrepreneurship Competence Framework. 

The importance of entrepreneurial education is evident in the opportunity it provides to the students – 
developing skills that are important for life and employment in general, and which can easily be acquired in 
entrepreneurial education. In addition, stressing the importance of innovation in doing business opens a 
whole new world to the young people. School is trying to transform from the acquisition of general 
knowledge to the learning-to-learn principles and there are obvious reasons for it. General knowledge is 
easily forgotten while active engagement into the learning process ensures long lasting knowledge, skills and 
develops resourcefulness of a learner that is valuable in different working contexts and long-lasting, mostly 
for entire life. But, that transformation is very hard and very slow. An educational system that is based on 
general knowledge allows for a clear and easy validation of the students’ progress. The system may be 
transformed by adding guidelines to the existing curricula on how to incorporate skills and knowledge we 
need for the future of our society and planet into the existing curriculums. We expect students to continue 
with acquiring general knowledge and from time to time experience the learning-to-learn approach in 
different important subjects, such as entrepreneurship and social economy. Therefore, teachers have a very 
important role in the process. 

Even though teachers have a very clear set of goals to reach with students within a defined period of time, 
they are the drivers of change. Teachers who are willing to experiment and teachers who recognize the 
learning needs of their students always find a way to implement different learning approaches and adjust 
according to situational factors. We asked teachers to describe “an entrepreneurial professor”. Teachers 
mostly oriented their answers toward skills, attitudes and personality traits, not general knowledge. General 
knowledge is considered to be easily acquired, but skills, attitudes and personality traits are considered to be 
hard to change. They are internally driven and can’t be reached by curriculum revision.  

  

                                                           
2 Student’s comment after participating in a project focused on entrepreneurial competences (Italy) 



 

 

This project is 
co-funded by the 
European Union 

The sole responsibility of this publication lies with the author. 
The European Commission is not responsible for any use that 

may be made of the information contained therein. 
29 

Table 2 List of skills, attitudes and personality traits of an “entrepreneurial professor” 

Skills Attitudes Personality traits 
Able to inspire students Respects students Curious 
Able to experiment with different 
teaching approaches 

Exploit positively students’ ideas Passionate 

Able to replicate a business 
environment in the classroom 

Mentoring, not teaching Open-minded 

Active listener Recognising and respecting the 
value of peer learning 

Flexible 

Problem-solving Recognising the value of each 
group member 

Innovative 

 

The learning needs of students are usually a product of diverse factors including personality traits, 
socioeconomic factors and individual learning history. What is common to all of them is that they are eager 
to participate in the activities that foster new learning methods. They will feel safe and willing to experiment 
with their teacher if they are presented with structured and clear instructions about what is expected from 
them. They are usually a bit hesitant at the beginning but, when they understand the goal they are expected 
to reach, they become very passionate, collaborative and competitive at the same time. 

The following learning preferences of students have been recognised by teachers:  

- Practical experience in connection to the theoretical knowledge 
- Accent on the skills they need for the labor market 
- Leaning-to-learn approach that enables long-term persistence of the developed skills 
- Learning environment that fosters sharing between a teacher and students 
- Peer learning 
- Working in groups 
- Fostering creativity and problem solving 
- Interdisciplinary approach 
- Analysing and experiencing real-life scenarios 
- Teachers that follow coach-style leadership 

The following changes in students’ behavior, skills and knowledge have been recognized by teachers when 
they are involved in entrepreneurial education: 

- Increased cohesion and solidarity among students 
- Increased motivation for learning in general 
- Increased self-esteem 
- Acquisition of new learning strategies 
- Creativity 
- Critical thinking 
- Problem solving skills 
- Decision making skills 
- Communication skills 
- Presentation skills 
- Clearer vision of their future 
- Ability to turn ideas into action 
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As mentioned before, while creating business ideas, students learn without even realizing it, the entire 
learning process is amusing for them, they learn from the teacher but, more importantly, also from their 
peers, they develop skills that teachers don’t have and they learn beyond a school curriculum.  

The easiest way of learning is by seeing, doing and experiencing. Therefore, teachers were asked if they 
consider collaboration with social cooperatives and social enterprises important for the learning process. All 
teachers stressed out that students react very positively to the enrolment of entrepreneurs into the learning 
process. This breaks many stereotypes that students have about entrepreneurs, their wealth and appearance 
as well as how their working day looks. Speaking with entrepreneurs is eye-opening for many students whose 
parents and close relatives aren’t entrepreneurs and who make conclusions mostly from what they see in 
the media. In addition, there are additional stereotypes about social economy actors. They are seen as less 
important and less successful in the business world, being predestined to managing small companies and 
doing business only on the local level. However, that is not the case. In all countries involved, social economy 
actors operate in very different areas, from tourism, food processing, agriculture, electronics, robotics, etc. 
In addition, social cooperatives and enterprises have many values that can be transferred to the students, 
such as active participation in business decisions, dialogue, solidarity, integration, social inclusion, 
cooperation - values that we all need to embrace in order to extinct poverty and sustain the species and the 
planet for future generations.  

 

Figure 10 Summary of teachers’ perspective on (Social) Entrepreneurship Education in VET curricula 



 

 

This project is 
co-funded by the 
European Union 

The sole responsibility of this publication lies with the author. 
The European Commission is not responsible for any use that 

may be made of the information contained therein. 
31 

A learning path to be considered with the students includes the following methodology:  

 Introduction to the world of cooperatives and social economy in general 
 Case studies 
 Explanation of the learning process and final output 
 Creative stage in which it is necessary to create space and opportunity for the students to think of a 

business idea with social, ecological and economic implications 
 Calibration of the idea using the existing strategic planning tools, such as SWOT analyses 
 Development of economic projections 
 Development of marketing ideas  
 Creation of the real life business simulation 

In addition, teachers defined what they need in order to implement education about social cooperatives and 
enterprises with their students: 

- Cooperation with managers of social cooperatives and social enterprises during the education: such 
managers would hold the role of mentors to both students and teachers 

- Development of materials that consist of good practices, different didactic methods to be used with 
students as a source of inspiration, assessment methods, learning materials, etc. 

- A methodology that is applicable to students with different levels of entrepreneurial knowledge and 
skills, since the students with a major in economy will be more familiar with entrepreneurial concepts 
than those with other majors 
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4. 2 Representatives of social cooperatives’ perspective 
 

Young people face specific challenges when entering the labor market. Their lack of professional experience 
may plunge them into the “experience trap” - they are unable to get a job due to lack of experience and are 
thus unable to gain professional experience that would allow them to get a job. During economic downturns, 
young people can be the last to be hired due to lack of experience and the first to be dismissed due to lack 
of tenure, on the basis of the “last in, first out” principle.  

Inadequate quality and relevance of education and training can strongly affect the length and quality of 
school-to-work transition of young people. The lack of alignment between the education system and the 
needs of employers generates a mismatch between supply and demand on the labor market. Consequently, 
young people struggle to find a job that suits their qualifications, and employers fail to recruit graduates with 
the right skillsets. Youth are often underemployed, especially in the developing economies, and find jobs in 
informal economy under poor conditions. Therefore, the challenge is to improve the quality of jobs available 
to them in addition to generating new employment opportunities.  

The cooperative model of enterprises can contribute to youth employment by providing salaried 
employment and facilitating job creation through self-employment. The model lends itself to both rural and 
urban areas and for persons of all academic and skill levels, including recent graduates who have limited 
prospects of finding jobs. 

In order to define what is most crucial for students to learn about social cooperatives and social economy in 
general, in order to become employed or self-employed in the sector, managers of social cooperatives and 
enterprises were asked to define their role in the learning process and the most relevant skills that have to 
be developed by students.  

99% of respondents defined that it is very important to develop actions focused on entrepreneurship 
education for students in vocational education. They consider entrepreneurship education to be an element 
of growth for students and useful for understanding and easily finding a job at the end of their formal 
education. Managers of social cooperatives consider entrepreneurial education not only important for 
students who want to become self-employed but to all students, since it empowers autonomy and self-
determination of students, shapes their mind-sets toward creating something new and making their 
professional actions more efficient and effective. On the other hand, they consider that the school system 
does not offer sufficient training in entrepreneurship. The system, as it is, doesn’t develop transversal skills 
students need in order to get a decent job. Another actor they recognise in creating an entrepreneurial mind-
set of young people are families. Entrepreneurial culture within family greatly influences students’ 
entrepreneurial choices in the future. 

70% of the cooperatives involved in the research had previous collaboration with schools. Most of them were 
based on work-based learning which is incorporated in the formal education and job shadowing activities. In 
addition, they hosted field trips to students, worked with students on social inclusion and risk prevention 
activities, environmental, cultural and natural heritage education activities and different European projects 
aimed at entrepreneurship education. The general opinion of the managers is that the exchange between 
cooperatives and schools is an opportunity to raise awareness among students about important values that 
social cooperatives and enterprises cherish, such as participatory democracy, equity, solidarity, inclusion, 
collaborative spirit, mutual assistance, commitment, democracy, sustainable development and growth, fair 
wealth distribution, gender equality, ethics, sense of community and belonging, civic commitment, social 
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responsibility, intergenerational solidarity, etc. Besides values, cooperative business is an opportunity to 
develop different skills of a students, such as: collaboration and team work, active participation in the 
business processes, business management, financial literacy, risk management, different working methods, 
active listening, organisational skills, mediation, analyses of local needs, problem-solving, flexibility, learning 
how to pursue not only economic but also environmental and social sustainability. In addition, they consider 
cooperatives to have great potential to mobilize young people toward social entrepreneurship.  

On the other hand, managers stress several benefits that cooperation with schools will bring to the 
cooperatives. They will understand the schools better, as well as the learning processes that are defined and 
implemented, they will be able to get in touch with younger generations and the opportunities for 
collaboration will open them up to innovative initiatives needed for tackling the emerging and constantly 
evolving challenges of both schools and cooperatives. They consider that young people bring new energy and 
innovative impulse to the companies. And having them understand the cooperative values can later be easily 
transformed into quality and efficient services. New entrepreneurial ideas, especially in the fields where 
social cooperatives don’t operate, will enable creations of new community cooperatives. In addition, 
enrolment of young people into the world of cooperatives will increase community participation.  

When asked about activities that should be implemented in order to foster building a bridge between schools 
and social cooperatives and enterprises, the managers stressed a simulation of developing a business idea in 
the field of social economy to be most important, along with the development of a business plan, followed 
by creation of guidelines and educational tools to be used in schools in synergy between teachers and 
managers, organising competitions and rewarding the best student business ideas by having a strong social 
impact, development of online and offline courses with theoretical and practical activities allowing 
certification of the developed skills. Detailed data are presented in Table 2.  

 

Table 3. How interesting do you find these activities? 

Not at all Not very Enough Very I don’t know 

 

Creation of guidelines and educational 
tools to be used in school thanks to the 
synergy between schools and 
cooperatives. 

0% 2,41% 24,10% 73,49% 0% 

Development of online and offline 
courses with theoretical and practical 
activities, allowing - at the end of the 
course - the issue of a Certificate 
attesting the skills acquired. 

0% 6,02% 26,51% 65,06% 2,41% 

Simulation of a business idea in the 
field of social economy and a business 
plan to be prepared by the students. 

0% 0% 16,87% 83,13% 0% 

Organisation of a transnational 
competition to reward the best 
business ideas having a strong social 
impact. 

0% 2,41% 25,30% 69,88% 2,41% 
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Having in mind that managers are experienced in leading cooperatives and employers and are fully aware of 
the skills needed for successful employment in the cooperatives, they were asked to evaluate the importance 
of different training modules. Even though they stressed that all modules as important, several modules can 
be defined as basic: (1) Introduction to social entrepreneurship, (2)) Implementation and management of 
innovation with a high social impact, (3) Financial needs and how to find economic resources, (4) Work 
management, (5) Building successful partnership, (6) Realisation of a business plan, (7) Marketing and 
communication strategies and tools, (8) Financial management. Different modules are important from 
different positions – the position of an employee or a manager. As stated earlier, having employees who 
understand the business processes is of a great value to the company, from the perspective of employee 
efficiency and ability to innovate.  

 

Table 4. Please evaluate the importance of some possible training modules useful to support the students. 

Not at all Not very Enough Very I don’t know 

 

Introduction to social entrepreneurship 
(peculiarities and difficulties) 0,00% 0,00% 30,49% 69,51% 0,00% 

Tools and approaches for the 
implementation and management of 
innovation projects with a high social 
impact 

0,00% 0,00% 24,10% 73,49% 2,41% 

Legal status and tax rules of the social 
enterprise 1,20% 6,02% 38,55% 53,01% 1,20% 

Financial needs and how to find 
economic resources 1,20% 1,20% 30,12% 66,27% 1,20% 

Staff selection and motivation 1,20% 6,02% 32,53% 59,04% 1,20% 
Working group management 0,00% 0,00% 19,51% 78,05% 2,44% 
Building successful partnerships 0,00% 3,61% 22,89% 72,29% 1,20% 

Realization of a business plan 0,00% 3,61% 30,12% 66,27% 0,00% 
Marketing and communication 
strategies and tools 0,00% 3,61% 25,30% 69,88% 1,20% 

Financial needs and estimated budget 0,00% 1,20% 24,10% 73,49% 1,20% 
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4. 3 Feedback about the SCoopConSS project 
 

All the respondents, both teachers and managers, consider the SCoopConSS project to be valuable in terms 
of: new methodological approaches to entrepreneurial education needed by both students and teachers, 
development of students' knowledge about social cooperatives, many transversal skills needed for the labour 
market, and opening formal education system to the world of social economy.  

Almost all respondents, 99% of them, are willing to participate in the project and they can clearly see benefits 
that the project brings to them and to the students. Teachers recognise the need for a structured 
entrepreneurial education, especially in the field of social economy, and they are interested to get the 
support of the project consortium and the managers of social cooperatives and enterprises in developing 
training tools and methods. They consider the EU Scoop! contest to be very interesting and motivating to 
their students. On the other hand, the managers are willing to get enrolled in the education and provide 
support to the teachers. They recognise the need to adjust education to the needs of the labour market and 
their important role in it.  
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5. Conclusion 
 

General conclusion of the research is that entrepreneurship education focuses on developing real-world skills 
that help students to lead quality lives in a rapidly changing world. It teaches students crucial life skills, such 
as: 

- How to collaborate with peers and work in a team 
- How to prepare an effective presentation and speak in public 
- How to collect, analyse and use data 
- How to solve real, complex problems that don’t have a definitive answer 
- How to use curiosity and creativity to find an innovative approach to social problems 

Students learn to understand the product or service development cycle, come up with their own unique 
business proposals, and deliver multiple pitch presentations. This process results in a valuable experience 
that serves students long after they've graduated. 

Entrepreneurship education prepares students for an uncertain future, leaves room for creativity and 
collaboration, teaches how to identify problems, develops their grit and prepares them to be ready to create 
their own futures and change the world. 

Entrepreneurship education has never been more important. Growing youth populations, coupled with rising 
youth unemployment in many countries, is putting greater emphasis on job creation and enterprising 
behavior within employment. Technological developments are reshaping our workplaces and changing how 
businesses are operated, while the global nature of business means that more young people will have jobs 
crossing different continents and sectors. It is therefore important to equip future generations with the skills 
and mindsets they need to navigate a world of work we can’t yet envisage. Learners will need to be 
innovative, adaptive, resilient and flexible to navigate an ever evolving labour market. 

Entrepreneurship education aids students from all socioeconomic backgrounds to think outside the box and 
nurture unconventional talents and skills. It creates opportunities, ensures social justice, instills confidence 
and stimulates the economy. Entrepreneurship education is a lifelong learning process that should start as 
early as elementary school and progress through all levels of education, including adult education. 

According to the research, education of students should incorporate basic theoretical knowledge that will be 
accompanied with plenty of practical work. They need to understand basic entrepreneurial concepts that will 
allow them to understand the aims of social cooperatives and enterprises. The methodology that is well 
accepted by students and can be used for explaining social economy concepts includes: (1) presentation of 
different examples of social cooperatives and enterprises using IT tools or oral presentation done by teacher, 
(2) visits to social cooperatives and (3) inviting managers of social cooperatives and enterprises into the 
classroom. After that, they should be enrolled into the creative process of defining a social cooperative or 
enterprise. In this step, several factors are important: (1) they need very clear explanations of the learning 
process and end results, (2) teacher should use coach-style leadership, create space and opportunity for 
students to experience the creative process of defining business idea with social, ecological and economic 
implications while leading them to the final goal, and (3) calibration of the idea using different existing 
strategic planning tools. After the idea is generated, a teacher should briefly explain basic concepts of Canvas 



 

 

This project is 
co-funded by the 
European Union 

The sole responsibility of this publication lies with the author. 
The European Commission is not responsible for any use that 

may be made of the information contained therein. 
37 

and support students in creating a business plan. Last but not least, there is real-life simulation. After 
developing economic projections and marketing strategies, students should be mentored in leading a created 
social cooperative or enterprise. Creating different situations that occur in real life could help them learn 
about different aspect of doing business such as financial management, leadership, human resource 
management, market share and costumers’ relationships, etc. These topics are important according to the 
managers of social cooperatives while they envisage many hours of learning. By creating simulations, they 
can learn by discussing with a teacher and analyzing many different paths that can be taken, and choosing 
the one they prefer the most.  

The most important conclusion is that education shouldn’t focus on transferring knowledge about 
entrepreneurial concepts and preparing students to be a social entrepreneur, but rather on developing 
transversal skills that employers value the most and raising awareness about values that social economy 
brings to the society. 

In order to prepare teachers for the implementation of proposed education, they should be connected with 
the social cooperative representatives who would guide them and their students, and help them in the 
learning process. In addition, teachers stress the need of educational materials and didactic tools they can 
use while mentoring students. They are very interested in using new and innovative methodologies in their 
work.  
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8. Annexes 

8.1 Annex 1- SCoopConSS Structured questionnaire template 

https://it.surveymonkey.com/r/K3KBHKS   
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8.2 Annex 2 – Semi-structured interview guidelines 

Here below, you may find a list of tips for the organization and conduction of the semi structured interviews. 
Feel free to adapt them based on your relationship with the interviewees, as well as the pathway and the 
accent into which the conversation turns. 

Pre-interview  

● Start by collecting some preliminary information (e.g.: participants' background, expertise and 
knowledge on the topic).  

● It is important to plan an online meeting, using a videoconference system the participants are used 
to and that gives you the possibility to record the conversations.  

● The participants have to be told in advance that the interview is going to be recorded for the sake of 
the research. The transcriptions will be anonymous and will be used only for project purposes.  

● Prepare a list of open-ended questions in advance. Prefer non direct questions ("Please describe how 
it started" instead of "When did it start?"). Since it is a qualitative interview, the answers should be 
as detailed and thoughtful as possible. To do so, facilitate storytelling and ask open-ended questions, 
avoiding leading ones.  

● Run a pilot interview with a friend or colleague.  

During the interview 

● Short introduction to the ScoopConSS project and explanation of the objectives of the research 
phase. Also put participants at their ease assuring confidentiality of data collected, so that they may 
reveal even sensitive information. 

● Before asking question, try to create a relaxed atmosphere and develop a friendly relation with the 
interviewee. Better is to start asking them to tell more about them and their connection with the 
topic of entrepreneurship.   

● Use active listening techniques  
● Listen between the lines 
● Keep control of the interview  
● Avoid sensitive questions. Don’t ask questions which may hurt participants’ religiously, socially, 

politically, economically, morally etc. 
● It’s not necessary to follow sequential list of questions framed. Try to draw questions from 

respondents’ answers. 
● Below you may find an interview guide that the interviewer may use to understand the object of 

study. In order to reach the objective, the researcher, actively listening, is completely free to 
formulate stimulus questions, even differently from those proposed hereafters.  
This is a non-exhaustive list of fields that you would like to investigate during the conversation: 
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Beyond your experience, do you think it is important to encourage entrepreneurship education? 

In terms of acquisition and/or enhancement, what are the benefits of young people’s knowledge and 
skills?  

What is the current situation? Does the school system focus on entrepreneurship education? 

Are you aware of good practises? Please, describe them, providing references.  

How would you describe an “entrepreneurial professor”? 

(As foreseen by the project) Do you think it could be a positive factor if social cooperatives enter the 
schools? Are there values and competencies that cooperatives can transmit to the students?  

In you experience, can enterprise simulation be interesting for your students? Can it represent a 
different way of teaching? 

When creating teaching tools and materials for students and for those who will guide them (teachers 
and external expertise), which should be the focus? Is it possible to imagine an educational path? 

Do you find the project interesting? Would you like to participate?  

 

● Don’t repeat questions. If the respondent declines to comment or answer a question, don’t repeat 
your question. Instead try to reframe, asking the same question in some other form.  

●  At the end, always ask them if they want to add something more. 
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8.3 Annex 3 List of schools involved in the research 

School City Country 
Srednja škola Metković Metković Croatia 
Srednja škola Mate Blažine Labin Labin Croatia 
Strojarska škola za industrijska i obrtnička zanimanja Rijeka Rijeka Croatia 
Ugostiteljsko - turistička škola Osijek Osijek Croatia 
Srednja škola Donji Miholjac Donji Miholjac Croatia 
Prometna škola Rijeka Rijeka Croatia 
Srednja škola Beli Manastir Beli Manastir Croatia 
Pučko otvoreno učilište Auto moto centar Nova Gradiška Nova Gradiška  Croatia 
Oliva Allegra Split Croatia 
Strojarska tehnička škola Frana Bošnjakovića  Zagreb Croatia 
Istituto Tecnico Tecnologico (ITT) L.Da Vinci  Foligno Italy 
Istituto Tecnico Economico (ITE) F.Scarpellini Foligno Italy 
L'Istituto Tecnico Economico Tecnologico (ITET) A.Capitini Perugia  Italy 
L'Istituto di Istruzione Superiore Tecnico 
Professionale (IISTP) “G.Spagna e fratelli Campani” 

Spoleto Italy 

Liceo Statale A.Pieralli Perugia Italy 
ITE G.Mazzini Magione Italy 
ITT Allievi Sangallo Terni Italy 
IISPTCA Casagrande Cesi Terni Italy 
Mousiko Sxoleio Trikalon Trikala Greece 
Esperino Epal Trikalon Trikala Greece 
Esperino Gymnasio Trikalon Trikala Greece 
1st  Epal Kalampakas  Kalampaka Greece 
1st  Epal Trikalon Trikala Greece 
1st Epal Karditsas Karditsa Greece 
Escola de Hotelaria e Turismo de Vila real de Santo António Faro Portugal 
Gondomar VET School Gondomar Portugal 
EPROFcor Espinho Portugal 
Escola Profissional de Espinho Espinho Portugal 
Escola de Hotelaria e Turismo de Viana Viana do Castelo Portugal 
Escola de Hotelaria e Turismo de Coimbra Coimbra Portugal 
EFTA - Escola de Formação Profissional em Turismo de 
Aveiro 

Aveiro Portugal 

Escola Profissional de Espinho Espinho Portugal 
Escola de Hotelaria e Turismo de Portalegre Portalegre Portugal 
Instituto de Educación Secundaria (IES) LAXEIRO  Lalín (Galicia) Spain 
IES LAXEIRO  Lalín (Galicia) Spain 
IES LAXEIRO  Lalín (Galicia) Spain 
IES LAXEIRO  Lalín (Galicia) Spain 
IES LAXEIRO  Lalín (Galicia) Spain 
IES LAXEIRO  Lalín (Galicia) Spain 
IES Campo de San Alberto Noia (Galicia) Spain 
IES JUAN BOSCO  Alcázar de san Juan (Castilla la 

Mancha) 
Spain 
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8.4 Annex 4 List of cooperatives involved in the research 

Name Country Type  Field 
Socijalna zadruga Humana nova 
Čakovec 

Croatia Social 
Cooperative 

Textile waste management and 
textile production 

Prijateljica socijalna zadruga Croatia Social 
Cooperative 

Help and care for socially 
disadvantaged people 

Socijalna zadruga Humana 
Nova Istra 

Croatia Social 
Cooperative 

Textile waste management and 
textile production 

Socijalna zadruga Miva ART Croatia Social 
Cooperative 

Help and care for socially 
disadvantaged people 

CEDRA HR Croatia Social 
Cooperative 

Development of eco-social 
entrepreneurship 

VITA - ANST Croatia Social 
Cooperative 

Making souvenirs 

Zelena energetska udruga Croatia Social 
Cooperative 

Development and use of renewable 
energy choices 

Proizvodno - uslužna socijalna 
zadruga Lada 

Croatia Social 
Cooperative 

Production of games and toys 

Socijalno uslužna zadruga 
Martinov plašt 

Croatia Social 
Cooperative 

Help and care for socially 
disadvantaged people 

Pružimo ruke socijalna zadruga Croatia Social 
Cooperative 

Development of social 
entrepreneurship 

ACT PRINTLAB d.o.o. Croatia Social 
Enterprise 

Graphic and web design studio 

ACT KONTO d.o.o. Croatia Social 
Enterprise 

Accounting services 

Socijalna poljoprivredna 
zadruga Domači vrt 

Croatia Social 
Cooperative 

Agriculture 

Socijalna zadruga Neos Croatia Social 
Cooperative 

Graphic and web design studio 

Deša Pro Croatia Social 
Enterprise 

Production and sale of delicacies and 
handicrafts 

Zelena mreža d.o.o. Croatia Social 
Enterprise 

Consulting services 

Hedona d.o.o. Croatia Social 
Enterprise  

Hospitality 

CEDRA Split Croatia Social 
Cooperative 

Development of eco-social 
entrepreneurship 

Molekularni proces j.d.o.o Croatia Social 
Enterprise 

Hospitality 

Savjetovanje Freer j.d.o.o. Croatia Social 
Enterprise 

Consulting services 

Comunità La Tenda 
Cooperativa Sociale 

Italy Social 
Cooperative 

Health and social service 

L’oasi soc coop sociale Italy Social 
Cooperative 

Educational, health and social 
services 

Arcoop Società Cooperativa Italy Social 
Cooperative 

ICT and environmental services 

Speha Fresia Italy Social 
Cooperative 

Training, Employment  

Oltre Società Cooperativa 
sociale  

Italy Social 
Cooperative 

Educational activities for disable, 
elderly, minors 
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Name Country Type  Field 
Panta rei  Italy Social 

Cooperative 
environmental services, 
entrepreneurship  

Tandem Soc.Coop.Sociale 
integrata  

Italy Social 
Cooperative 

Educational, health and social service 

Spazio Lavoro Soc.Coop.Onlus  Italy Social 
Cooperative 

Cleaning 

SAMA Italy Social 
Cooperative 

Archelogy  

Pingo Società Cooperativa 
Sociale integrata  

Italy Social 
Cooperative 

Services for the Public 
Administration  

H-Anno Zero Soc.Coop.Onlus (2 
people interviewed) 

Italy Social 
Cooperative 

Disable, Elderly  

Meta Cooperative sociali  Italy Social 
Cooperative 

Educational, health and social 
services 

Cotrad Italy Social 
Cooperative 

Social services 

Coop.Soc.Prassi e Ricerca Onlus Italy Social 
Cooperative 

Educational, health and social 
services 

Il Brutto Anatroccolo 
Sco.Coop.Soc.ONLUS 

Italy Social 
Cooperative 

Educational, health and social 
services 

Myosotis Cop.Soc. Italy Social 
Cooperative 

Educational and social services 

Meta Cooperativa sociale  Italy Social 
Cooperative 

Educational, health and social 
services 

La Locomotiva Soc.Coop.Soc. Italy Social 
Cooperative 

Educational, health and social 
services 

La Speranza Coop.Soc. Italy Social 
Cooperative 

Health and social services 

Sopra il Muro Soc.Coop.Soc. Italy Social 
Cooperative 

Gardening  

Diktyo Koinonikhs Ypostirikshs 
Trikalon 

Greece Social 
Cooperative 

Collaborative actions 

Dasikos Synaiterismos 
Malakasiou 

Greece Social 
enterprise 

Forestry 

Khpodhmioyrgies Koinsep 
Trikalon  

Greece Social 
enterprise 

Agriculture  

Syllogos Gynaikon Farkadonas Greece Social 
enterprise 

Production and sale of delicacies and 
handicrafts 

Morfotikos Syllogos Grizanou 
“O Vlyzas” 

Greece Social 
Cooperative 

Social contribution - culture 

Politistikos Syllogos Zarkou “O 
Fayttos”  

Greece Social 
Cooperative 

Social contribution - culture 

Agoncoop-Cooperativa dos 
Agricultores de Gondomar, Crl 

Portugal Agriculture Agriculture 

UDIPSS-PORTO - União Distrital 
das Instituições Particulares de 
Solidariedade Social 

Portugal Social 
Cooperative 

Advocacy, Support to financial 
management, Accounting 

Escola Profissional de 
Gondomar 

Portugal Educational 
Cooperative 

Education 

Coolabora Portugal Social 
intervention 
Cooperative 

Gender equality; societal 
alternatives; support to publics in 
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Name Country Type  Field 
situations of socio-economic 
vulnerability 

CERCICA Portugal Education and 
Rehabilitation 

Training for People with Intellectual 
Disabilities, since birth.  
Entrepreneurial Areas (gardening, 
plant production, publishing and 
sports) 

Semear Valores Portugal Social 
Cooperative 

Education and Psychology 
 

CSSEF, CRL Portugal Social 
Cooperative 

Home Support Training and Services 

CoopCASA Portugal Cultural 
Cooperative 

Social and Cultural activities 

Agros União de Cooperativas Portugal Milk 
Cooperative 

Collection, transport and marketing 
of bulk milk in Entre Douro e Minho 
and Trás-os-Montes region. Provision 
of technical services to the 
Associated Producers of the Grouped 
Cooperatives 

Rupestris Cooperativa Agrícola Portugal Agriculture 
Cooperative 

Nature events, plant propagation, 
nature guiding (botanical garden), 
development of organic farming 
models 

Cercimarante - Cooperativa 
para a Educação e Reabilitação 
de Cidadãos com 
Incapacidades, C.R.L. 

Portugal Social 
Cooperative 

Early Intervention in Childhood, 
Family Support Center and Parental 
Counseling, Resource Center for 
Inclusion, Professional Training, 
Occupational Activities Center, 
Residential Home for PCDI, 
Residential Structure for the Elderly 

Escola de Hotelaria e Turismo 
de Vila real de Santo António 

Portugal Education 
Cooperative 

Professional training in Tourism and 
Hospitality 

Transformando Spain Social Initiative 
Cooperative 

Social and inclusive 
entrepreneurship, consulting to 
NGOs 

Recumadrid Spain Social Initiative 
Cooperative 

Socio-labor insertion, environment 

Andaira S.Coop. Mad. Spain Social Initiative 
Cooperative 

Applied Social Research. External 
evaluation and participatory 
evaluation. Citizen participation. 
Group training. Intervention, 
community development and 
sustainability. Consulting on gender 
equality and diversity management. 
Entrepreneurship, 
social economy and cooperativism. 

Wazo Spain Social Initiative 
Cooperative 

Social & Solidarity Economy, Creative 
& Cultural Industries 

FAECTA Spain Federation of 
cooperatives 

Defense representation, training, 
advice and information 

SUARA Coop. Spain Social Initiative 
Cooperative 

Social Education for senior citizens 
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